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INTRODUCTION: THIS IS ONLY
THE BEGINNING
Sofia Y. Leung and Jorge R. López-McKnight

L AND ACKN OWL E D GM E N T

Before we begin, we honor and offer gratitude to the Indigenous peoples who cared for
the lands where the majority of this introductory chapter was written and the majority of the collection was edited. We acknowledge that the lands we inhabit are the
unceded ancestral territory of the Massachusetts and Wampanoag peoples and of the
Tonkawa, Lipan Apache, and Comanche peoples. As Chinese American and Mexican
Black American settlers and guests, we acknowledge the history of violence, biological warfare, and genocide that led to the colonization of these lands and our eventual
occupation of it. We cannot forget the loss of lives, culture, and knowledge that is a
part of the US nation-state’s history, and we work toward individual and collective
action to combat the continued erasure of Indigenous land, life, stories, and experiences from our histories and institutions. We encourage you, reader, to do the same.

RE F RAMI NG R A C IA L P O W E R IN L IS TH ROU GH CRITICA L RA CE TH EORY
“Can’t we get past race?” My response is, we’ve never gotten to race.
—David Stovall

For decades, in the United States, libraries and archives as professions have grappled
with race and racism in terms of representation of people and ideas within the field,
but with little concrete or meaningful success. Critical Race legal scholar Kimberlé
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Crenshaw has stated that frames help us decide what kind of problem we want to
deal with and who is most impacted by that problem. She emphasizes that the way
a problem has been framed can tell us a lot about how it will be solved (2020). Like
most other fields, library and information studies1 (LIS) has framed the race problem
as one of diverse representation of racialized bodies, rather than one of racial power,
domination, and privilege. David James Hudson writes, “Diversity’s preoccupation
with demographic inclusion and individual behavior competence has … left little
room in the field for substantive engagement with race as a historically contingent
phenomenon” (2017). LIS as a whole understands the problem to be the supposed
unintentional absence of racial diversity in librarianship and archives, by which they
mean the lack of Black, Indigenous, and People of Color (BIPOC) in a field (librarianship) that is 88 percent white and has had only a 1 percent increase “in the percentage of racial and ethnic minorities working as credentialed librarians in the nation’s
public, academic and school libraries” over the last decade (American Library Association 2010).2 This understanding lacks a critical understanding of racial power and
how it operates in the field, which is unsurprising considering how radical justice
efforts centered on race have materialized in the US society.
Historically and socially, we have observed this crucial misunderstanding and
framing before. The Civil Rights movement of the 1950s and 1960s, part of a long
tradition of BIPOC fighting for the right to be seen as human, opened doors that
were previously closed to BIPOC, and it paved the way for us to continue the struggle
for social justice. The liberal rhetoric of “color blindness”—as in, “I don’t see race”—
grew out of the mainstream Civil Rights movement, where noticing race became
synonymous with racism and shifting away from its more deeply rooted critique
of racial oppression.3 So rather than using words like racism and antiracism, safer,
diluted terms like diversity and inclusion became the normalized rhetoric, and demographic representation and cultural difference became the problem being framed
rather than racial justice. Additionally, the incremental reforms of the Civil Rights
movement are often used to indicate that the major issue of racism has been solved,
that Black communities and other communities of color have been given the rights
they demanded, so anything else we ask for is extra, too much, and how dare we
ask for anything more. The movement is also sometimes used to demonstrate how
slowly racial progress happens, that “these things take time” and everything cannot be changed at once. This is not to diminish the achievements of our ancestors
in the Civil Rights movement, nor to belittle the sacrifices and pain they suffered.
Instead, it is to show how racial justice movements have been co-opted by whiteness
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and liberal multicultural discourse,4 and as a result, lost their commitment to lasting
radical change.
Framing this problem as one of diversity (and/or inclusion) problematically allows
LIS as a field to devise superficial solutions that maintain the racial hierarchy where
whiteness is dominant. It provides people a way to talk around the endemic problem
of racism while at the same time, signaling that the profession values diversity, social
responsibility, and the public good. By claiming to care about diversity through
the construction of a series of ineffectual strategies to solve the “diversity problem”
(Hathcock 2015; Hudson 2017), the profession puts on a performance of virtuousness and benevolence that provides a false sense of racial progress. For example, term-
limited diversity residencies, isolated diversity initiatives, and diversity committees
or task forces are seen as transformative solutions that are accomplishing something.
Instead, what they often end up doing is bringing in more BIPOC to replace the
ones who have left (or been pushed out of) the profession. These so-called solutions
perpetuate ongoing systems of oppression and cause harm and trauma to those they
purport to help. The diversity framework is purely concerned with optics and how
it can make an institution look “good.” It is a great example of what Derrick Bell,
the forefather of Critical Race Theory (CRT), would call interest convergence, where
whites will only move the needle toward racial justice if it also benefits them. In this
case, diversity is only interested in preserving white racial domination and therefore
obscures the very real issue of racial justice with performative, futile gestures that
make dominant white culture think, “If we’re just welcoming and inclusive enough,
then the problem of racism will be solved” or “I’ve been so welcoming, the problem
must be with those people.” It becomes another way to check a box and pretend that
these stopgaps—a way to check off diversity as done or completed—will somehow
solve racism (Ahmed 2012).
Consider diversity residencies, such as those endorsed by the Association of College and Research Libraries (ACRL) Diversity Alliance Program. These residencies,
which are one of the dominant ideas of racial transformation for academic librarianship, often operate by hiring one to three new librarians or archivists from “underrepresented minority groups,” dropping them into predominantly white institutions
(PWIs) with majority-white staff and eventually forcing them to acquiesce to whiteness. As Hathcock puts it, “Our diversity programs do not work because they are
themselves coded to promote whiteness as the norm in the profession and unduly
burden those individuals they are most intended to help” (2015). The expectation is
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that having BIPOC working at libraries and archives, often in limited-term roles, will
bring the diversity and inclusion the institutions so desperately want. This is not just
true for diversity residencies but for BIPOC in the profession at large. However, in
reality, BIPOC will be forced to assimilate and adhere to white cultural standards and
behaviors, and as such, they are set up to fail (Brown and Leung 2018). Then, when
they do fail, because those standards are framed as objective and neutral, the failures
can be blamed on the individual BIPOC for not being able to “fit” in. Additional
examples of this performative commitment to diversity are the requirements of academic search committees to ask applicants for diversity statements, the formation of
offices for equity and inclusion that lack institutional power, and the hiring of diversity officers without the authority to make systemic change. Despite these administrative and organizational changes, there is still a distinct lack of critical, antiracist,
anti-oppressive theorization and action. This is not a new critique of the profession’s
attempts to “fix” the demographic underrepresentation of BIPOC and/or to advance
liberatory understandings of LIS as an institution. Over the past two decades, and
arguably longer, this ground has been covered by many critical LIS scholars such
as Tracie D. Hall, Todd Honma, Tonia Sutherland, Jarrett Drake, Anthony Dunbar,
David James Hudson, and April Hathcock.
One of the other issues with the diversity framework is that it engages with racism
at the individual level rather than at a systemic and institutional level. Cultural competency, as one of the approaches employed by the diversity framework, is a clear
example of this. The ACRL “Diversity Standards: Cultural Competency for Academic
Libraries” uses the National Association of Social Workers’ definition of cultural competence: “a congruent set of behaviors, attitudes, and policies that enable a person
or group to work effectively in cross-cultural situations” (Racial and Ethnic Diversity
Committee of ACRL 2012). This framework appears to suggest that it is possible to
reach a level of competency around other cultures that will result in fewer individual
incidents of racism, that the problem we are facing is one of cultural difference, and
that to fix it we must learn about other cultures. The diversity framework absorbs
and builds on this idea by positing that racism can be fixed if we can just train white
people to not be racist. Again, this ignores the intertwined structural and systemic
issues of racism and White Supremacy that result in the oppression of BIPOC.5
More recently, cultural humility as a framework has entered the LIS lexicon,
being advanced by BIPOC and non-BIPOC. Andrews, Kim, and Watanabe describe
it as “an ongoing process that focuses on three things: self-evaluation of one’s
own background and expectations, committing to redress power imbalances, and
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building relationships” (2018, 20). This social justice framework, in its current articulation, comes closest to addressing core issues of race and power but still seems
overly focused on the behavior of individuals and the idea that culture difference
is the problem, which will make it difficult to truly “redress power imbalances” at a
structural level. We argue that cultural humility alone will be only a small stepping-
stone and will not get us to the collective action needed to make real, radical, impactful change.
The profession tends to focus on demographics from a very particular liberal, multicultural lens that is individualized and ahistorical, locating the problem not in the
profession’s history and current formation but in the bodies of BIPOC. Even within
critical librarianship or #critlib, a growing movement that examines the structural
oppression that librarianship perpetuates with a lens of critical theory, the focus
is often on the practices and praxis of librarianship, without looking holistically,
and specifically, at how interlocking systems of oppression intertwine to keep (and
move) BIPOC out of the profession and therefore continue to perpetuate whiteness
throughout the work of librarianship (Brown et al. 2018). Similarly, in archival critical spaces, there have been calls to integrate social justice and critical theories more
broadly into archival practice, theory, and scholarship, especially through the critical archives studies movement (Punzalan and Caswell 2015; Caswell, Punzalan, and
Sangwand 2017), and to move beyond the same cultural competence and diversity
frameworks that hinder movement toward critical approaches in libraries. Yet, in
our minds, given our profession’s and field’s (as well as nation-state’s) history and
unwillingness to (critically) engage structural racism, we worry that critical perspectives and social justice frameworks that do not attend to the specificity of White
Supremacy allow for its perpetuation. We are not expressing that other critical left
approaches and social justice frameworks are unimportant and unnecessary. We certainly need some of them working in concert if we are going to destroy this structure of domination. However, many of those engagements do not apply a structural
understanding of how we arrived, and are still arriving, at this juncture.

C ONFRONTING WHITE SUPREM ACY

We demand that LIS directly acknowledge and address the root of the issue: White
Supremacy was built into our structures and systems from the very beginning and
continues to be an active destructive force. We use CRT scholar Frances Lee Ansley’s
definition to clarify what we mean throughout this book:
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By “white supremacy” I do not mean to allude only to the self-conscious racism of white
supremacist hate groups. I refer instead to a political, economic and cultural system in which
whites overwhelmingly control power and material resources, conscious and unconscious
ideas of white superiority and entitlement are widespread, and relations of white dominance
and non-white subordination are daily reenacted across a broad array of institutions and
social settings. (1989, 1024)

This definition employs a structural and systemic understanding of what White
Supremacy is and how it operates. It considers the contextual elements that have
led to white dominance over BIPOC and that continue to sustain and maintain that
power structure. It also details exactly why it is so difficult to stop White Supremacy
given its pervasiveness. Existing in a nation-state ruled by White Supremacy, we first
have to determine what is taught to us that originates from White Supremacy and
then consciously unlearn it. Without an understanding of the historical, social, economic, and political implications of structural racism and racialized power relations,
LIS will never be able to move beyond superficial changes to the field and BIPOC
will never be safe in LIS spaces. We need to go beyond diversifying the profession
and being welcoming to all. Libraries and archives will need to reckon with how the
field continues to harm BIPOC and other people with marginalized identities. The
belief that the decisions we make, the policies we choose to enforce, and the people
we choose to hire are based on objective and neutral standards is complete bullshit
completely ignorant of the profession’s history and the US nation-state’s history.
It is based on the fallacy that normalcy and objectiveness are synonymous with
whiteness. As two People of Color, born racialized into this world, we have firsthand
experience of the tense political climate that the Trump administration has fostered,
which has intensified the need to go beyond mere discussion around race and diversity initiatives.
The current moment in history provides clear evidence of the fallacy of whiteness as our moral code. To contextualize and situate when and where we are writing
this, it is 2019 in (what is currently known as) the United States. It is the time of
white nationalists attempting to take away women’s rights, immigrant rights, and
the rights of anyone not white, cisgendered, heterosexual, Christian, and male. Climate disasters are disproportionately impacting low-income communities of color.
Technologies, including machine learning and artificial intelligence, are being
employed to continue the hypersurveillance of BIPOC and to “predict” who will be
more likely to commit a crime. However, it is also the time of critical movements like
Black Lives Matter, the Dakota Access Pipeline protests, #metoo, #SayHerName, and
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more—where people are taking collective action to fight White Supremacy, patriarchy, capitalism, sexism, and racism. The time for this type of critical engagement
with the profession’s adherence to White Supremacy is long past due. As Vincent
Harding wrote about the Black student movement in 1970, “The only time we have
is now” (1970, 100). A sea change is necessary and we contend that CRT will be a
vital tool to get us there.
The purpose of this collection of chapters is to produce a volume that reenvisions
what LIS could be with Critical Race Theory as a central philosophy, not only as a
profession and academic field but also as a far-reaching institution with organizations, governing bodies, and professional standards and guidelines. We hope that
this volume serves as a theoretical and methodological guide for placing CRT more
firmly within LIS, and given the power and control of LIS, as an institution, in society, in—and over—our lives, that CRT becomes an important application toward
making LIS structurally just. CRT, while not new to LIS, is not commonly employed
in LIS except by a handful of scholars, and its presence in the field, which we unpack
below, is marginal, at best. This book, as far as we, the editors, are aware, is the first
to focus solely on applying CRT to LIS. The choice to use CRT as the main theoretical framework is a deliberate and significant one. While we recognize that there are
many critical theories and social justice frameworks, CRT as a conceptual construct,
and methodology, is about critically examining the structures and systems that maintain White Supremacy’s chokehold on our society. It is about how we reconstruct our
laws, our policies, and our systems so that change can happen at a broader, deeper
level instead of at an individual level. Moreover, it provides opportunities to identify
points of integration across dynamic and multifactoral forces that together work to
re-create and sustain historical systems of racial power and oppression and provide
new, actionable paths toward a liberatory future.
One of the problems CRT is seeking to remedy is the fact that BIPOC knowledge
has never been considered valid knowledge, that it is effectively and purposefully
missing from the knowledge that has shaped this country’s governing structures and
institutions, and that without it, we will not be able to break the oppressive cycle
of White Supremacy. Part of why these systems of domination are so powerful is
precisely because, beyond the control of BIPOC bodies, they rely on the erasure of
BIPOC forms of knowledge and experience. Consider the significance that LIS as a
field plays an enormous, active, and foundational role in determining what is and
isn’t regarded as knowledge and the unique positioning of archives and libraries as
potential places of learning and support that can be accessed throughout one’s life.

Downloaded from http://direct.mit.edu/books/edited-volume/chapter-pdf/1909231/c000000_9780262363204.pdf by guest on 13 June 2021

8	Sofia Y. Leung and Jorge R. López-McKnight

These institutions shape and (re)produce violence and harm but also have the capacity to build toward care, joy, and justice. In that direction, CRT can push LIS to ask
critically important questions of race and power in distinctive, urgent ways that can
create new social realities. This is a central focus and exploration of this collection,
and it is absolutely necessary given how the institution primarily (mis)understands
and frames race matters: through diversity, inclusion, and equity. Here, in this space,
we are interested and focused on social justice projects that center race and its entanglements with other social positions, forces, and contexts.
We argue that as disseminators and centers of cultural knowledge that hold power
in/over communities, libraries and archives have a deep ethical responsibility to create
information institutions and systems that portray vantage points and life experiences
that meaningfully attend to difference and social conditions. The application of CRT
is needed to advance the development of holistic historical and cultural records, as
well as to ensure the creation of spaces, programming, and practices, within instruction, reference, preservation, collections, and physical or virtual spaces in libraries and
archives that are antiracist, humanizing, and equitable. This conceptual and methodological framework will help the profession name, understand, and act on the impact
White Supremacy has—continues to have—on the various institutions and areas
in LIS.
Before we get to this book’s journey and what you can find in these pages, we
must start with where and how CRT developed as a theory, its guiding tenets and
methodologies, and its past and recent intersections within LIS.

B E G I NNI N GS A N D F OR M A T IO N S OF CRITICA L RA CE TH EORY

Critical Race Theory’s genesis and development emerged from a particular place and
time in legal scholarship when scholars, mostly People of Color (POC), recognized
that mainstream legal studies firmly believed that color blindness was the opposite
of racism.6 As the introduction to Critical Race Theory: The Key Writings That Formed
the Movement puts it, “Racism was identified only with the outright formal exclusion
of people of color” (Crenshaw et al. 1995, xvi). Historically, law was seen as neutral,
objective, and apolitical. In the 1970s, a group of legal scholars formed a movement,
critical legal studies (CLS), to question this interpretation of the law and why it was
institutionalized as part of the legal curriculum. However, many law students and
scholars of color found that CLS still lacked an engagement with race and the impact
of White Supremacy on BIPOC in the United States.
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The Civil Rights movement paved the way for the emergence of CRT, but as mentioned earlier, its discourse became co-opted by the larger societal idea that racism is
specific, concrete, and definite. In this interpretation, it was thought that by taking
racist language out of the law, the law could no longer be racist. In fact, Crenshaw
and colleagues argue that mainstream civil rights equated race consciousness with
racism and saw color blindness as the answer to racism (1995, xv). This deeply problematic construction of civil rights and the law, which continues today, erases the
lived experiences of BIPOC and does not take into account racism as a systematic
and structural issue. At its root, CRT is about understanding how White Supremacy
has oppressed and continues to oppress BIPOC in the United States through the legal
system (Crenshaw et al. 1995, xiii) and how we might transform the law.
As CRT scholars themselves tell it, CRT as a movement crystallized over several
formative events. The first occurred when Derrick Bell left the Harvard Law School to
become dean of the University of Oregon Law School.7 Bell was one of two African
American professors in the entirety of Harvard’s faculty at the time, and he taught
a class called “Race, and Racism, and American Law.” In 1981, student activists
demanded that Harvard hire a professor of color to replace him and teach his course.
They boycotted the performative “diversity” course with which Harvard administrators tried to placate them. Instead, they organized “The Alternative Course,” their
own student-led version of Bell’s course, which taught law through the lens of racial
consciousness. “The Alternative Course” helped to establish CRT as a movement by
building a support network of legal academics of color, demonstrating that the creation, organization, and use of knowledge is political, and proving that a group of
radical BIPOC operating within the confines of an institutional space was necessary
and urgent, and that CRT scholarship stems from resistance to liberal mainstream
ideas about race (Crenshaw et al. 1995).
The Critical Legal Studies National Conference meetings in 1986 and 1987 were
where the differences between CRT and CLS became very clear. These distinctions
helped CRT scholars further develop their critique of CLS and sharpen their own
ideas that led to Critical Race Theory’s formation. The conference in 1986 was organized by a group of majority-white feminist legal scholars who asked scholars of
color to serve as facilitators in discussions of race. These discussions were framed
with the question “‘What is it about the Whiteness of CLS that discourages participation by people of color?’ [and] revealed that CLS’s hip, cutting edge irreverence
toward establishment practices could easily disintegrate into hand-wringing hysteria
when brought back ‘home’” (Crenshaw et al. 1995 xxiii). While white CLS scholars

Downloaded from http://direct.mit.edu/books/edited-volume/chapter-pdf/1909231/c000000_9780262363204.pdf by guest on 13 June 2021

10	Sofia Y. Leung and Jorge R. López-McKnight

were perfectly willing to critically deconstruct long-established legal practices, when
the critical eye was focused on their own practices with race at the center, they dissolved into a state of defensiveness and denial.
CLS as a movement was unwilling to contend with race as a central part of the
discourse around law. This divide spurred early CRT scholars to formulate their
own theory and movement—“how law constructed race” (Crenshaw et al. 1995,
xxv) through a series of informal and more formalized gatherings. Finally, in 1989,
Kimberlé Crenshaw, Neil Gotanda, and Stephanie Phillips launched the first Critical Race Theory workshop. These organizers created the name “critical race theory”
with “critical” marking the political and intellectual orientation, “race” being the
focal point (it literally is centered in the project’s name), and “theory” representing
aspirations for explaining race and law meaningfully (Crenshaw 2001, 1361). The
workshop helped form the foundation of this theory and the movement centering
race in their interpretation and reformation of law.
As Critical Race Theory continues to evolve in legal scholarly activity, inclusion in
the legal education curriculum, and an annual symposium hosted by UCLA School
of Law’s Critical Race Studies Program, the project has moved outside the legal field
to the social sciences and humanities, notably ethnic studies, public health, sociology, and philosophy. These disciplines have found CRT to be a valuable project in
investigating how (and why) race, power, and systems of domination operate in their
particular areas of study, and, perhaps unintentionally, have illustrated the full ecology
of racism in society (Delgado and Stefancic 2017; Ladson-Billings 1998). For example,
in public health, a CRT framework has offered scholars important conceptual (e.g.,
race is socially constructed, racism as ordinary) and methodological tools to move the
understanding of racism away from individual instances between people to conceive
its structural nature and its relationship to health disparities and inequities, specifically
in Black communities and HIV testing (Ford and Airhihenbuwa 2010, 2018).
Of particular relevance to the LIS profession, given that education, archives, and
libraries are social institutions and their focus is on learning, is CRT’s impact in the
field of educational research, which has, arguably, transformed areas of the discipline,
including policy, theory, and curriculum. Arriving in the educational literature just a
few years after CRT’s official emergence in law, CRT has become a visible, expansive,
and sustained force in education with multiple book-length texts, an annual conference, a dedicated scholarly publication, as well as special issues of academic journals
focusing on a CRT framework. Education scholars have centered race and racism in
their analyses of educational inequities by drawing from CRT concepts, methods, and
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analytical and theoretical constructs. They have utilized the voices of parents, students,
and faculty of color in various educational sites to disrupt the dominant conversation
that places pathologies and deficits on and within these communities and used their
knowledge and experiences to reveal the structures of racism in education. In analyzing teacher-education programs, scholars have explored interest convergence and
critiquing of dominant ideologies (namely, color blindness and liberalism) to interrogate practices, curriculum, and policy. Some have argued that teacher-preparation programs continue to be sites that construct White Supremacy by their refusal to engage
in a deep analysis of race, racism, power, and racial justice interests, inevitably benefiting whites (Dixson and Anderson 2017, 34–38; Howard and Navarro 2016).
As CRT in education continues to grow, explore, and assess its impact beyond its
intellectual contributions, Marvin Lynn, the lead editor of the Handbook of Critical
Race Theory in Education, points to one of the major issues facing critical race research
in education: “We appear to be perpetually stuck in a ‘problem-posing’ pattern and,
by and large, fail to see the importance of using CRT as a tool to frame solutions
to these longstanding problems” (Decuir-Gunby, Chapman, and Schutz 2019, x).
This will be a vital lesson for LIS to heed, as it can be an easy trap to fall into. While
the first step is necessarily naming and understanding the problem, we must also
develop solutions or we will be caught in an endless cycle of naming and understanding, never making progress toward measurable, concrete actions.
Additionally, in CRT’s relatively short history, the theory has not just traveled
to other disciplines, but also continued to evolve within some of those locations to
address the specific legacies, realities, and needs of those racialized, oppressed communities. For example, Asian Critical Race Theory (AsianCrit), developed in law and
transported to education, continues to explore the Asian American experience by
problematizing the black-white binary, model-minority mythologies, and anti-Asian
discrimination. Similarly, in both law and education, Latino Critical Race Theory (LatCrit) is a framework put forward to theorize racism and oppression and how its construction and deployment through immigration, human rights, language, and other
social-identity markers impact Latinx8 communities (Curammeng, Buenavista, and
Cariaga 2017, 1–3; Iglesias 1996; Solórzano and Delgado Bernal 2001; Valdes 1997).
CRT, as an intellectual movement in its third decade, continues to move forward,
especially in education, where CRT has branched out and prompted the development
of group-specific and methodological frameworks (Decuir-Gunby, Chapman, and
Schutz 2019). These theorizations aim to critique racial domination through specific
racialized and intersectional experiences and oppression. For example, “racecrits” in
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education include Tribal Critical Race Theory (TribalCrit), which accounts for Indigenous peoples’ distinctive experiences with colonization, the US government, and
educational structures (Brayboy 2005). Likewise, Black Critical Theory (BlackCrit)
specifically centers the Black experience and commits to “analyze how social and
education policy are informed by anti-Blackness, and serve as forms of anti-Black
violence” (Dumas and Ross 2016, 419). Other crit(s) formations, found in education and law, include Queer Critical Race Theory (QueerCrit), which pursues not
only racial justice but also, simultaneously, social justice sexuality for racialized peoples and communities; QuantCrit, put forward by education researchers, grounds
a quantitative methods approach in CRT in order to challenge dominant research
method ideologies (objectivity, neutrality) while also pushing for quantitative methods to situate itself in relation to sociopolitical, historical forces, in hopes that these
approaches can contribute to racial justice efforts; and dis/ability critical race studies
(DisCrit), theorizing race and ability intersections, co-constructions, and their relationship to inequities in educational and societal contexts (Garcia, López, and Vélez
2017; Misawa 2012; Annamma, Connor, and Ferri 2013). These critical race projects
seek to further our understandings of the entanglements of race, power, and racial
domination in complex ways, and unveil the totality of White Supremacy.
CRT, and its various formations, we argue, have traveled well to, and within, other
disciplines, including LIS, albeit inadequately. As CRT has been a mobilizing force in
some areas, the movement and development of CRT in LIS and the majority of the
profession’s subfields has languished and largely been unsuccessful in coordinating an
antiracist project and generating a coalition of critical race scholars employing CRT.
Nevertheless, there has been and continues to be a CRT presence, however small, in
LIS, and our hope is for CRT to occupy more space, create greater noise, and reposition
itself from the margins to the forefront of the profession’s discourse and actions, especially if LIS seeks to truly become antiracist, anti-oppressive, and equitable.

CRI T I CAL RA C E T HE O R Y T E N E T S A N D METH ODOL OGIES

The CRT framework consists of numerous tenets, and though there are not universal
principles that all CRT theorists and practitioners believe or endorse, there are common themes that many in the movement would accept as foundational elements
(Crenshaw 1991; Delgado and Stefancic 2017; Matsuda et al. 1993). CRT is deeply
committed to social justice, having an activist element that is rooted in the erasure
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of racism and all types of oppression (Matsuda 1991). Ultimately, CRT strives for a
number of goals that are underpinned by a specific tenet: a commitment to social justice and to the elimination of racial oppression and all forms of oppression.
Fundamental to these goals is an understanding that a gradual, liberal line of
action toward justice is inadequate and that what is essential is a confrontation with
a social hierarchy rooted in White Supremacy. This action-based construct of CRT is
focused on empowerment and transformation for the oppressed, and should include,
as Stovall (2013) suggests, “a dedication to the physical/material, social, and intellectual support of the efforts of historically marginalized groups to self-determine”
(293). And though it is implied here, it is necessary to state directly that this dedication to relentlessly pursue justice happens in community and solidarity. CRT also
uses a number of different methodologies and tools to operationalize its framework
and progress toward social justice.
The tenets and methodologies, coming from seminal CRT scholars in both the
law and education fields, are sketched out here to ground the reader in specific understandings, while opening space for further articulation in the chapters that await you.

TENETS
Race as a social construct Race is a construction of our society, not one that exists

biologically (Delgado and Stefancic 2017), and it carries significant, concrete
meaning-shaping societal realities that have material, political, cultural, and psychological consequences. As the various iterations of the US census demonstrate,
the category of “white” has been constructed and reconstructed to maintain White
Supremacy. Definitions of who fits into what racial category are circumscribed by
those in power (Ladson-Billings 1998), and white as the normative category is at
the top of the racial hierarchy. However, it is important to note that we are not saying that racism exists only in people’s behaviors and thoughts. The following tenet
expands on this concept.
Racism is normal Delgado and Stefancic (2017) state, “Racism is ordinary … the usual

way society does business, the common, everyday experience of most people of color
in this country” (8; emphasis added). One of the first and central tenets of CRT is the
belief that racism is normal and deeply ingrained in American society through its
systems and institutions. Racism is doing exactly what it is intended to do, which is
to maintain a social structure rooted in White Supremacy.
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Experiences and knowledge of BIPOC Because the experiences and knowledge of

BIPOC historically have been and continue to be ignored and erased, white people
have little idea of what it’s like to be Black, Indigenous, or a Person of Color, nor do
they often understand the value of BIPOC experiences and knowledge. CRT contends that these experiences and knowledge are necessary and crucial to moving us
to eradicating multiple oppressions (Matsuda et al. 1993; Yosso et al. 2009).
Intersectionality Intersectionality is a lens through which we can locate overlap-

ping oppressions in the intersecting social divisions of class, race, gender, sexuality,
ability, ethnicity, and citizenship to better understand how power operates in a society and creates social inequality (Crenshaw 1991). It is a framework that provides a
bridge between identity politics and coalition building through which change can be
enacted (Collins and Bilge 2016).
Interdisciplinary As legal scholars Matsuda and colleagues (1993) put forward in

their original formation of CRT, and Yosso and colleagues (2009) include in the field
of education, the framework pushes for the embracement of theories and methodologies from various academic disciplines and intellectual approaches. This flexibility
allows for a more thorough examination of racial domination, both currently and
historically, with the aim to more forcefully advance racial justice. It also implies
that CRT is meant to be applied across disciplines, that the boundaries between disciplines are falsely constructed barriers.
Whiteness as property Cheryl Harris (1993) put forward the concept of whiteness as

property, which argues that in the construction of the US, the concepts and relationship of race and property took form together. The nascent nation was dependent on
Black peoples being not peoples, but property (through chattel slavery), and the erasure of Indigenous peoples (through conquest and colonization) for their land (seen as
property). In relation to these violent structures of domination (and while establishing
a racial hierarchy), whiteness, legally as well as psychologically, became constructed
as property, containing certain functions, including rights of disposition; rights to
use and enjoyment; reputation and status property; and the absolute right to exclude
(1731–1736).
Critique of dominant ideologies Another central element of CRT is the challeng-

ing of dominant ideologies of color blindness, objectivity, neutrality, and meritocracy. These claims frequently are used as disguises for the dominant group (and their
structures) to push forward their interests, thus (re)producing and extending their
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power and harmful systems of domination (Delgado and Stefancic 2017; Matsuda et
al. 1993; Solórzano and Yosso 2002).
Focus on historical contexts CRT scholars argue that in order to understand what is

happening in the current moment, we must look to history and examine the particular historical, social, and economic contexts that led to this point. Those contexts are
what allow us to identify and comprehend the underlying structural and systemic
issues. Without that understanding, we will not be able to develop the necessary
interventions (Delgado and Stefancic 2017).
Counterstorytelling and voice Solórzano and Yosso (2002) define counterstorytell-

ing as part of critical race methodology for the social sciences, and more specifically,
within education. It is a way to communicate the experiences of people who are
considered marginal and unvalued by society. “The counter-story is also a tool for
exposing, analyzing, and challenging the [dominant white] stories of racial privilege” (Solórzano and Yosso 2002, 32). As Dixson and Anderson (2017) have noted,
voice (counterstory, counternarrative) in CRT in education has been used in various
forms, ranging from personal, direct experiences to fictionalized narratives rooted
in the knowledge and realities of racialized peoples to counternarratives as units of
analysis (35–38). Returning further back to CRT’s legal roots to show the creative and
imaginative form that voice can take, Derrick Bell’s (1992) “The Space Traders,” a
story of speculative, allegorical fiction, provides incredible insight into racial oppression while incorporating other CRT elements.
Interest convergence Derrick Bell presented this principle in his article “Brown v.

Board of Education and the Interests-Convergence Dilemma,” stating, “Interests of
blacks in achieving racial equality will be accommodated only when it converges with
the interests of whites” (1980, 523). Thus, whites’ self-interests motivate their participation (or not) in racial justice and will not eliminate racism, or their dominance.
That is to say, marginalized peoples’ racial justice interests are considered only when
they converge with the interests of powerful whites. Going further, Bell suggests that
if a racial remedy does actually materialize, it “will be abrogated at the point that policymakers fear the remedial policy is threatening the superior societal status of whites,
particularly those in the middle and upper classes” (Bell 1980, 523; 2004, 106).
In the following narrative, we will chronologically examine the application of
these core CRT elements in the LIS discourse as a way to gain a deeper understanding
of the work CRT has done in this field.
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L O CAT I NG A N D E X C A VA T IN G C R IT IC A L RA CE TH EORY
I N L I B R ARY A N D IN F O R M A T ION S T U DIES

In 1991, Jean Stefancic, at the time an assistant librarian for technical services at
the University of San Francisco School of Law, published an article in Legal Reference Services Quarterly titled “Listen to the Voices: An Essay on Legal Scholarship,
Women, and Minorities.” In the essay, Stefancic describes two revolutions: outsider
jurisprudence, a new critical position in legal thought/scholarship that originated in
CLS and expanded to include the two new movements of feminist legal theory and
CRT; and the electronic (computer) revolution, a significant change in the amount
of information accessible. The intersection of these two revolutions, according to
Stefancic, has the possibility to (re)shape laws and social structures, and the article
asks, “How can librarians respond to this new scholarship?” Though Stefancic does
provide suggestions on what efforts information workers might undertake with this
“new scholarship,” they do not explicitly connect CRT concepts to LIS.9 Rather, the
question, an important one, and one we should consider, is a challenge to the profession to intellectually engage critically with race and gender. This brief essay is possibly the first published article in the LIS literature that connects CRT to information
institutions, and it is where this story begins.
Even though CRT in LIS did not surface again until fifteen years later, critical scholarship from BIPOC and white scholars, including Isabel Espinal, Todd Honma, Lorna
Peterson, Clara M. Chu, Teresa Y. Neely and Khafre K. Abif, and Christine Pawley, did
speak to race and racism in their analyses of the LIS field that, while interrogating CRT
concepts, did not formally locate their work within the specific scholarly lineage of
CRT. They did, however, deepen and develop our understanding of race and power,
and, arguably, pushed the conversation toward a more CRT-aligned direction. This
direction has been in relation to the “diversity” paradigm in LIS that has driven and
continues to drive the profession’s and discipline’s conversations and actions about
race matters.10 A critical point of departure, however, is that CRT rejects liberal frameworks as they do not examine and center critiques of power, race, and racism. We
argue that current and past diversity frameworks continue to ignore these critiques.
Further, the soft approach of diversity frameworks seeks a type of reconciliation that
is not just misaligned with a CRT approach, but incompatible because a CRT perspective demands a fundamental shift of the racial power structure of the world, consequently transforming the profession and discipline.
In 2006, Anthony W. Dunbar published the foundational article “Introducing
Critical Race Theory to Archival Discourse: Getting the Conversation Started,” which
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as the title states, aimed to do just that for the archives community.11 Dunbar, in
bringing CRT to archives, explores how the framework conceptually and methodologically can help actors—practitioners, scholars, and institutions—create different,
previously excluded epistemologies, while also uncovering racial biases in archival
institutions. The CRT tenets that Dunbar argues can be used in the archival field—of
record creation and of institutional and collective memory care—include counterstories, microaggressions, and social justice. Counterstories, as Dunbar conceives them,
can be positioned in archives as a way to create different versions of narratives that
are often hidden or silenced from the archive (given the social, political, and historical relationships between dominant and nondominant cultures), either by uncovering them in existing collections or by having, or creating, archives that are, in and
of themselves, a counterstory to the deliberate absence of minoritized narratives,
thus challenging official knowledge(s). Microaggressions, which can be part of counterstories, are understated acts of subjugation and can be present, specifically in the
form of racial biases, in the assigning of value to records during the appraisal process
if “frameworks that (re)enforce racial bias and the interests of dominant power structures” are used (Dunbar 2006, 116). Lastly, Dunbar suggests social justice principles
that are rooted in an analysis of subjugation from the micro to macro level should
be utilized when interrogating various elements of the archives as social institutions, professional practices, and scholarly discourse. At that time, concerned with
the lack of theoretical, conceptual, and methodological constructs to examine racial
oppression and the underdeveloped social consciousness in the profession, Dunbar
positions CRT as a necessary intervention to confront race, both individually and
structurally (Dunbar 2006).
Just the following year, Furner (2007) introduced CRT to the Dewey Decimal Classification (DDC) knowledge organization system as a framework that can be applied
to assess how race is employed ideologically in the DDC’s most recent (at the time,
the 22nd) edition.12 That edition had updated table 5 by removing “Racial” from its
title (leaving “Ethnic and National Groups”) as well as basic racial classifications,
while largely conflating ethnicity with race (Furner 2007). Furner points out that
through a CRT analysis, this change, or deracialization of Dewey, furthers the larger
colonial project of White Supremacy by supporting the current racial hierarchy
and its relations of power, control, and domination (2007). Unlike Dunbar, Furner
does not neatly identify specific CRT tenets they are employing; however, multiple
concepts—especially race as a social construct, challenge to dominant ideologies,
and racism as endemic, among others—inform their analysis. Like Dunbar, Furner
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names and shows how racial biases operate within the profession’s knowledge systems and institutional structures. Additionally, and similar to Dunbar, they connect
CRT’s social justice focus to LIS’s (supposed) commitments and values, urging information workers to apply CRT and even proposing six concrete strategies to inform
practice (provide antiracist service) and use it as a tool to examine, and ultimately
transform, various LIS areas and institutions.
In looking at the racialized experiences of undergraduate students of color in an
urban academic library and their sense of feeling welcome or unwelcome, Elteto, Jackson, and Lim, in 2008, extend the utility of CRT by analyzing their findings through
the framework’s concepts of race as a main component of US society and racism as
ordinary (2008, 330). It is significant, and should not be understated, that they foreground the understanding of their academic library—its services and spaces—as already
being impacted by structural racism, which will undoubtedly shape the experiences of
students of color, as their findings indicated.
In 2009, CRT came to children’s literature and school librarianship, with the
important publication of “Promoting Equity in Children’s Literacy Instruction:
Using a Critical Race Theory Framework to Examine Transitional Books,” by Hughes-
Hassell, Barkley, and Koehler.13 Like Furner and Elteto, Jackson, and Lim, the authors
use CRT as an analytical tool to examine the absence of characters (and authors) of
color in transitional books and how that exclusion impacts literacy and self-worth
in children of color.14 Hughes-Hassell, Barkely, and Koehler (2009) utilize numerous
themes of CRT, especially racism as endemic, to address the pervasiveness of white
racial subjugation in the children’s literature industry. They argue that their findings illustrate whiteness as normalized and prized, and that children of color remain
invisible in the literature, or when they do appear, they need to align with whiteness
to be seen, understood, and valued. In pushing school librarians toward racial justice
action, the authors attempt to operationalize CRT’s social justice aspirations by offering nine direct actions, from collection building and programming to writing grants
and conducting research, that resist inequitable literacy education for children and
communities of color (Hughes-Hassell, Barkely, and Koehler 2009).
In the following years, 2010 to 2012, CRT further developed in the school librarianship discourse. Hughes-Hassell and Cox examined another area of children’s literature, board books, to show (again) the lack of representation and misrepresentation
of People of Color as well as the absence of authors and illustrators of color. They
analyze their findings through a CRT lens and, similarly to Hughes-Hassell, Barkely,
and Koehler’s article, expose the white racial domination of the children’s publishing
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industry and its destructive psychological effects on children of color (Hughes-Hassell
and Cox 2010). Extending CRT’s applicability to urban youth and school libraries,
Kafi Kumasi (2012) calls for school libraries and school librarians to reenvision their
practices through a CRT framing. This creates the possibility for transformation of
deficit thinking and centering students’ voices and experiences, in turn allowing for
greater understanding of racism at a structural level, and pushes for interrogating
whiteness in collections, spatially as well as ideologically. Further, Kurz (2012), building on this scholarship, provides a state-level context that had been missing from
the discourse, with their examination of the nominated books for the South Carolina
Picture Book Award. Using CRT as an analytical framework to interpret their findings, Kurz argues that the nominations, dominated by “White-centered books written and illustrated by Whites with casts of largely White characters,” fail to represent
the diversity of South Carolina and the US, thus reinforcing White Supremacy (136).
Additionally, the author positions some of the literature that focuses on the Black
American experience as counterstories disrupting majoritarian narratives that often
do not confront racial oppression (Kurz 2012). Cumulatively, these articles utilize a
CRT framework to center and analyze race and racism in children’s literature and
school librarianship and help us to understand unjust structures of racial power that
subjugate children and communities of color. These articles also illuminate strategies
to achieve racial justice in LIS.
Moving the discourse to Black librarianship, Tracie D. Hall’s 2012 chapter, “The
Black Body at the Reference Desk: Critical Race Theory and Black Librarianship,”
pushes for a racial analysis through a CRT framework by investigating interpersonal
acts of racism and connecting those to institutional and structural racial oppression,
and by a (re)examination of the history of libraries to Black communities. Further,
Hall argues that given LIS’s continued refusal to critically engage the relationship
between race, racism, and power, the unchanging demographics of the profession,
and ongoing unjust library services to People of Color, CRT becomes vital as a lens
that can provide an understanding and language to challenge inequality in LIS.
Responding to Hall’s suggestion, Karin L. Griffin’s 2013 “Pursuing Tenure and Promotion in the Academy: A Librarian’s Cautionary Tale,” narrates their Black, female,
middle-class ascending path through the inequitable tenure process by grounding
their analysis in Critical Race Feminism’s (CRF) intersectional lens and CRT’s concepts of racism as endemic and the valuing—and centering—of People of Color’s
experiences as legitimate sources of knowledge that provide insight into understanding interlocking systems of oppression. Significantly, Griffin’s article provides the
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first in-depth, firsthand account deploying CRT and CRF to frame and analyze issues
on their journey in the profession, such as the lack of racial diversity in the field,
recruitment and retention, mentoring, and their relationship to the intersections of
race, gender, and class.
Extending the CRT construct of POC’s experiences as knowledge that challenges,
and exposes, the dominance of white racial narratives over multicultural young adult
literature, Hughes-Hassell (2013) argues counterstorytelling is articulated through
the publication of (some) books by authors of color and (some) books that center
youth of color by providing voice and visibility to marginalized youth. In this way,
counterstorytelling disrupts the notion of only one type of narrative and showcases
the intricacy of developing racial and ethnic identities. Lastly, Hughes-Hassell proposes that this CRT construct pushes readers belonging to the dominant culture to
reckon with their own racial identities and privilege while gaining greater insight
into social inequality (2013, 215). Though the author deeply examines counterstorytelling as a tool to expose and interrogate the permanent nature of racism (a core
construct of CRT) and how it operates in society to oppress youth of color, they also
advance counterstorytelling as acts of resistance. Kafi D. Kumasi (2013) uses voice,
intersectionality, whiteness as property, and interest convergence to critically examine White Supremacy in school and public libraries, thus deepening our understanding of CRT’s core ideas and applicability to youth of color and their relationship
to libraries as a means to challenge LIS scholars and practitioners to imagine new
possibilities and understandings of, and for, them. In particular, they reveal interest
convergence operating when “a librarian holds a cultural deficit perspective toward
Youth of Color and masks this belief system, but at the same time capitalizes on
efforts to promote diversity with Youth of Color” and the property value of whiteness, demonstrated through the profession’s positioning of youth of color literacy
practices as abnormal and nonstandard in relation to whiteness (106–108).
Since 2015, as more critical approaches have materialized, CRT has seen an
increase in its application in the LIS scholarly discourse. Building on the work of Karin
L. Griffin (2013) and others, Shaundra Walker challenges the diversity paradigm and
the absence of narratives from POC not participating in dominant diversity initiatives and programs. By providing a counterstory focusing on her recruitment, retention, and promotion as an African American, female librarian through a CRT lens, she
importantly shares her experiences and connects them with specific CRT constructs—
reexamining the US history of unequal educational access (revisionist history); critiquing LIS diversity efforts (critique of liberalism); and exposing LIS as racially structured
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(racism as endemic)—to provide a new perspective in the diversity demographic discourse and to position CRT as a much-needed framework to interrogate racial inequality (Walker 2015). In problematizing whiteness in academic libraries (spaces, library
workers, and reference work) through their analysis of national professional library
documents and LIS scholarship, Brook, Ellenwood, and Lazzaro focus on the CRT concepts of race as socially constructed, ending racial oppression, racism as pervasive, and
voice to challenge and transform white hegemony in LIS. The authors contend that
a CRT-based analysis offers antiracist approaches and understandings, situates racism
at the structural level, and engages in deconstructing it. In that direction, they also
put forward direct recommendations. Creatively, and similarly (in aim, though not in
application) to how other scholars have used them, counterstorytelling and narratives
of Peoples of Color in published scholarship are utilized to understand the architecture
of inequities in libraries and the profession (2015, 247–251).
Extending CRT to the graduate curriculum in LIS, Nicole A. Cooke posits as a
form of counterstorytelling the teaching of diversity and social justice courses focusing on race, racism, and justice from the perspectives of the vulnerable, oppressed,
and dispossessed. This approach provides a disruption to majoritarian, normalized,
liberal discourses on those topics and concepts, and it has the potential to inform
future information workers’ understandings of systems of oppression (2016). Returning to the archival field, and building on Dunbar’s work, Kellee E. Warren utilizes
CRT concepts to explore Black women’s representation in the materials of French
Antilles archives and connects their absence, oppression, and erasure in the record
to the profession’s low number of Black women archivists (2016). Grounding her
understanding of Black women’s oppression through an intersectional lens, Warren
argues that archives still have power to control Black women’s identities and narratives and influence multiple areas of their lives. However, Black women working in
archive positions have the possibility to construct counternarratives that offer voice
and agency to the marginalized and underrepresented. Warren advocates for critical
frameworks, especially CRT’s concepts, to be included in archive and LIS education,
not only to provide students with theories and methods that inform their practice
but also as a challenge to what constitutes knowledge in the curriculum.
In 2017, CRT made significant advances in the LIS discourse with the publication of two book collections, Teaching for Justice: Implementing Social Justice in the LIS
Classroom, edited by Nicole A. Cooke and Miriam E. Sweeney (2017), and Topographies of Whiteness: Mapping Whiteness in Library and Information Science, edited by
Gina Schlesselman-Tarango (2017). Writing in Teaching for Justice, Kurz (2017) shares
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their pedagogical and personal journey toward a social justice orientation utilizing
CRT concepts—namely, its interdisciplinary flexibility that makes space for multiple
perspectives that push racial justice forward; racism as ordinary and pervasive; and the
entanglements of racism with other axes of oppression. Incorporating these core CRT
elements allows for students of the author (an LIS educator) to critically examine race
and racism in libraries and society, thus impacting future informational professionals’
practices and understandings. Similarly, in the same collection, Hughes-Hassell and
Vance provide a window into their youth services graduate LIS classroom, where they
have constructed their course around CRT core concepts to ensure future librarians
understand historical and contemporary structures of white racial domination and utilize a CRT approach regularly in their professional and personal lives to work toward
abolishing racial oppression (2017, 114–119). Significantly, both chapters, especially
Hughes-Hassell and Vance’s, demonstrate the institutionalized possibilities of CRT.
Shaundra Walker’s (2017) chapter in Topographies of Whiteness, a revisionist history—
and counterstory—of Carnegie Library building grants to Black institutions of higher
education, applies CRT concepts of whiteness as property and interest convergence
to uncover and interrogate the operation of whiteness and its role in forming library
spaces and access. In the South, Black colleges were shaped by White Supremacist
law and the dispossession of Black folx;15 the majority of those institutions were
without buildings exclusively for academic libraries, and as Walker asserts, “at the
turn of the century, the rights to grant access, use, enjoy and dispose of a freestanding academic library were enjoyed almost exclusively by Whites” (44), demonstrating that academic libraries were, in their origination, the property of whites. Also
in Topographies, Joseph, Crowe, and Mackey (2017) apply the concept of whiteness
as property (among other CRT themes), specifically its right to exclude in order to
reveal how the beginnings of historically Black colleges and universities (HBCUs)
and predominantly white institutions (PWIs) are based on this exclusion, domination, and privilege, which has undoubtedly shaped the construction of archives in
higher education and continues to (re)produce white hegemony in archives and
their records, practice, and theory (55–60). Lastly, in the same collection, similarly to
Walkers’ promotion and tenure narrative, though focusing specifically on teaching
and learning experiences at PWIs, Jorge R. López-McKnight (2017) utilizes counterstorytelling to challenge and provide insight into the workings of whiteness.
Also in 2017, a special issue of the Journal of Critical Library and Information Studies
signaled an important formation in the archival field: critical archives studies.16 Writing in the introduction, Caswell, Punzalan, and Sangwand assert that by utilizing
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critical theories—in their many manifestations, one of them being CRT—critical
archives studies “broadens the field’s scope beyond an inward, practice-centered
orientation and builds a critical stance regarding the role of archives in the production of knowledge and different types of narratives, as well as identity construction”
(2017, 1–2). The authors further push the archive field to mobilize together under
this term and its emancipatory approaches to examine, disrupt, and ultimately transform structures and systems of domination, whether they be archives as institutions
or the field of the humanities. Though a few articles in the issue grapple with CRT
concepts, Kim’s (2017) article explicitly uses a CRT lens to interrogate whiteness as
the norm and its function in constructing archival collections to exclude BIPOC
records, which is made possible by a racial hierarchy that privileges and preserves
White Supremacy. Though not writing, identifiably, under critical archives studies,
but using a range of critical theories to inform their work on the digital life of records
showing Black death, Tonia Sutherland’s article, “Making a Killing: On Race, Ritual,
and (Re)Membering in Digital Culture,” employs CRT to account for the destructive
force of race, racism, and power in US society that allows for the “conditional possibilities for people of color to be killed at the hands of police officers and armed
citizens without also creating the space for restorative justice” (2017, 33). With a similar focus on archives and records, Bowers, Crowe, and Keeran (2017) engage a CRT
framework to critique the intentional absence and silencing of Native voices and
perspectives in the archival holdings of a private PWI, and the institution’s intimate
connection to the Sand Creek Massacre. Building on Dunbar’s application of CRT to
archives, and the work of other critical archives scholars, the authors put forward
counternarratives to inform their path forward in developing collections that attend
to difference, center Native peoples and communities, and ultimately reconstruct
the historical record to contest archives hegemonic whiteness.
Since 2017, there has been an increasing push to elevate the LIS discourse around
race, racism, and power through the utilization of critical frameworks such as intersectionality, decolonization, whiteness, and the interrogation of concepts like racial
microaggressions, white racism, and unconscious racial bias to unveil and problematize the (continued) white racial domination and colonization of the field.17 In this
current critical discourse, CRT continues to move in similar and new directions.
Building on the work of previous LIS scholars arguing for the LIS curriculum to center
race, power, and social justice so that all students and faculty are part of the commitment to understanding and challenging structural racism and hegemonic whiteness,
Gibson, Hughes-Hassell, and Threats (2018) examined the required readings in the
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core courses of the top twenty LIS programs for their inclusion of CRT. Applying a
wide-ranging definition of CRT and its core ideas in their analysis, the authors still
found that the “vast majority of the examined required foundational courses provided
students with little to no exposure to CRT or critical theory” (64). In moving toward
CRT’s—and what should be LIS’s—social justice aspirations, Gibson, Hughes-Hassell,
and Threats advocate for LIS education to incorporate CRT’s major concepts (intersectionality, race and racism) as a way to move the field toward a deeper engagement
with racism as a structural phenomenon. Contributing to the emerging information
behavior (IB) discourse that focuses on the ways in which youth are actively involved
in making and distributing information, Kafi D. Kumasi (2018) utilizes CRT’s counterstorytelling methodology to inform their InFLO-mation model. This new model,
grounded in the foundations of hip hop, seeks to hold vital space for youth of color
voice and expression that positions counterstorytelling as a method that not only
challenges essentialized, dangerous, racialized dominant narratives but also illuminates their actual, active, rich, complex knowledges and information behaviors. In
Algorithms of Oppression, Safiya Umoja Noble (2018) employs CRT to analyze algorithms, particularly Google’s, to illustrate how racism is coded into those systems and
how they continue to extend racism’s hold on society to the detriment of BIPOC.
In 2019, Hines analyzed the curriculum, goals, evaluation, and costs of library
leadership programs through a CRT lens, focusing on the conceptual elements of
racism as normal, interests convergence, and structural determinism (6–8). In understanding the systemic issues of library leadership development, the author asserts
that the leadership programs they examined set whiteness as the (desired) norm,
reinforcing and furthering white racial power and control. Hines locates racism
as normal in the programs’ curricula or outcomes, which (unsurprisingly) do not
include interrogating librarianship’s race or gender inequities, and shows the role
of interest convergence in the exclusiveness and individualized assessment of the
programs’ work toward benefiting the dominant white culture and maintaining
its power. The way these elements interact in this particular issue in LIS shows the
dynamic architecture of CRT’s structural determinism, which the author describes as
“the way academia is structured to educate library workers, the way libraries operate, and the way library leadership training works fundamentally reinforce [racial]
societal biases” (2019, 7). Similar to Hines in both their application of CRT to a previously unexamined area of LIS—in this case, the Framework for Information Literacy for
Higher Education—and their use of CRT’s racism as ordinary element, Rapchak (2019)
more forcefully, and appropriately, names White Supremacy as the structure of domination that shapes and produces relations of racialized power. Through a detailed
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analysis of the language of three critical adjacent frames—“Authority Is Constructed
and Contextual,” “Information Has Value,” and “Scholarship as a Conversation,”—
the author argues that the active avoidance of naming, and deeply examining, race
and racism (contextually, historically, contemporarily) perpetuates White Supremacy
in teaching and learning. The inability of the Framework to push learners’ and educators toward an in-depth understanding of systems of oppression is not a coincidence;
it is necessary to mask, and maintain, the operations of White Supremacy. In exposing and disrupting this operation, Rapchak asserts that centering the counterstories
of students of color can provide an important and empowering insight into the workings and construction of structural racism (186–187). Similarly, Nicole A. Cooke (2019)
offers counterstorytelling as an important strategy of resistance and truth-telling for
BIPOC LIS faculty as they navigate the toxic, hostile, and violent spaces of academia.
Counterstorytelling as strategy, Cooke argues, not only challenges the master narrative
of race and power but also can be a significant psychological, emotional release, help
show new LIS workers of color the professional spaces they will encounter, and contribute critical knowledge to the scholarly record (228). Lastly, we would be careless if
we did not at least highlight the recent valuable effort by Ebony Elizabeth Thomas, The
Dark Fantastic: Race and the Imagination from Harry Potter to the Hunger Games (2019).
Grounding their analytic method in CRT, Thomas utilizes counterstories to address the
imagination gap that whiteness in children’s lit and media creates.
As we hope to have shown above, the migration of Critical Race Theory in library
and information studies has crossed multiple facets of the discipline and profession.
Scholars in the discipline employing CRT have sought to center race and racism in
their analyses, challenge the multidimensions of White Supremacy, and reveal the
inequities that are pervasive in our field. By no means is this an exhaustive, detailed
examination and review of all CRT and LIS scholarship. The focus of this section is
to sketch the lineage of CRT in LIS, making visible some of the critical intersections
of our discipline and profession and the theoretical framework. We invite you to
engage with the CRT in LIS literature that exists. It is on and with this scholarship,
as well as previous generations’ discourses around race and racism, that the voices in
this collection humbly build, and we can look back to imagine forward.

CO LLE CT I VE L Y J OU R N E Y IN G

As editors, we decided to approach this work as an edited collection of pieces by
a cross-section of BIPOC in US libraries and archives. This was a deliberate choice
on our part to embody counterstorytelling, a CRT strategy, in order to collectively
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create a people’s vision by the LIS community. This method allows for a wide range
of BIPOC scholars, archivists, librarians, activists, students, and professionals in the
field to examine race and racism and its relationship to inequities in the many areas
of the LIS landscape. Our multidimensional approach crosses various professional
boundaries—archives, public libraries, academic libraries, professional organizations,
and more—and seeks to identify and closely examine the racial inequities that exist
in those particular spaces. Concentrated on information institutions in the United
States, the collective authors of this volume strive to provide steps and recommendations toward a new vision of the profession and field.
This book is intentionally a space created by BIPOC for a number of reasons.
First, as previously stated, the field of library and information studies professionals
is distinctly white. Seldom are voices of color heard or represented in the field’s literature, and we want to provide a place for these voices to be lifted up. Second, the
history/herstory of CRT has come out of the lives and experiences of BIPOC, and we
want to reflect that in this academic scholarly space. Third, BIPOC are often asked to
solve the problems of racism by themselves (although typically they are not listened
to and or given any credit), which ignores how patriarchy, colonialism, and White
Supremacy have historically led to these issues. This book will continue a legacy
of BIPOC leading the struggle, as the people most impacted by White Supremacy.
The justice movement cannot progress without the experience and knowledge that
BIPOC have. Finally, BIPOC in this profession and field are constantly resisting and
struggling with the implicit and explicit story of white superiority and BIPOC inferiority. White folx are always trying to contain us, not recognizing that we were never
meant for white spaces. This book testifies to the fact that we do not need, seek, or
desire white validation. We are the scholars of our own liberation.
At the beginning of this book’s journey we were three editors, but our homie,
Irlanda Jacinto, one of the brightest stars in the archival profession, decided to leave
archives and this book project before we submitted our proposal. The loss of her
presence, brilliance, and ferocity is deeply felt by us, the book’s contributors, and
the profession as a whole. One of the very reasons for this book was to address the
profession’s dangerous and toxic allegiance to White Supremacy and the impact of
structural racism on the LIS workforce. It is not lost on us that Irlanda found it necessary to depart. She was not the first to go, nor will she be the last.
The genesis of this book grew out of conversations the editors had with one
another and discovering that we shared a passion for Critical Race Theory and its
application to libraries and archives. It was rare to find people in our field with these
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intersecting interests and a relentless curiosity to know more. In July of 2016, Jorge
and Irlanda met during a job interview in Albuquerque, New Mexico, and stayed in
touch because of this shared interest. A week later, Sofia and Jorge met in Minneapolis at the Minnesota Institute for Early Career Librarians (MIECL) from traditionally
underrepresented groups. During a bicycle ride, Sofia and Jorge talked CRT and the
possibilities of a collaboration, which led to a subsequent email between all three of
us about this very book.
Each of the editors came to CRT on a different individual journey, but more
importantly, we collectively arrived here with this book. As bell hooks (1991) says,
we searched for theory because we were hurting and trying to understand in new ways
what this world was trying to do to us and our communities. CRT gives us the language,
framework, and tools to enact the type of transformational change we want to see in
our field. We are also heavily influenced by adrienne maree brown’s work on emergent
strategy, where one of the principles states: “There is a conversation in the room that
only these people at this moment can have. Find it” (brown 2017, 41). This is a concept that we experienced at MIECL with the rest of the participants; it is difficult to
imagine how that particular time would have been with different people in the room.
Our time at MIECL coincided with the state-sanctioned murder of Philando Castile
(less than five miles from MIECL), the domestic terrorist attack at Pulse nightclub, and
the run-up to the 2016 election. These overlapping events turned the institute into a
crucible, where under intense stress, scrutiny, and pressure, we, not the institute, created a beautiful and transformative experience for ourselves. We took our time there
into our own hands. In a space filled with archivists and librarians of color, we could
see what the profession could be. The relationships we made have continued to this
day, and many of those folx—Jennifer Brown, Nicholae Cline (Coharie), Fobazi M.
Ettarh, and Rachel E. Winston—are in this book. We found many of our contributors through similar personal networks that were built by being the only BIPOC in
a white space, particularly through We Here, a supportive online (and sometimes
physical) gathering space for BIPOC working in archives and libraries.
One of the driving forces behind the formation of this book was the desire to
create a community of CRT scholars in LIS to help move CRT into the center of the
LIS field. We purposefully wanted to disrupt the dominant narrative of a scholar in
isolation and the celebration of the sole genius whose work was his and his alone.
We wanted to mirror the CRT principle of building knowledge through community
and to recognize that this work happens collectively, intersectionally, and in tandem with many others. Our approach was to build intentional, generative spaces
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for shared efforts in a supportive environment where the individual chapter authors
would have multiple opportunities to connect with us and each other. We organized
large-group Google Hangouts, met one-on-one with the contributors of all the chapters, hosted drop-in virtual office hours, and created a Slack group and a shared Zotero
library, all in hopes of creating coresistance possibilities and forming coalitions. We
connected authors to others with whom we felt there was a relevant link—who had
unknowingly signaled to each other, whether it was via the CRT tenets or methods they used or the LIS topic they were writing about—because we wanted people
coming together to create. We asked each author to provide peer feedback on either
a chapter, the introduction, or the conclusion, and tried to match up their expertise and skills with the needs of the chapter. Our hope is that these relationships
strengthen the coherence and message of the book.

CRI T I CAL RA C E T HE O R Y P R OJ E C T S IN TH IS B OOK

We have arranged the collection in three parts and the chapters are organized by
shared, though not necessarily matching, themes and principles. This arrangement
of the collection is important and purposeful. Much care and thought went into
the grouping and placement of each chapter as well as the concise, suggestive title
for each part. The title of each part represents what we imagine the chapters in that
location are trying to achieve. In other words, and this applies to all the chapters in
each section, the chapters aim toward the goal stated with each section heading and
taken all together mount a strong force in that purpose. But they also do so independently in different, nuanced ways, and each should be understood as its own
world-building contribution, analyzed on its own terms, yet in conversation, engaging and exchanging across contradictions and tensions, with chapters that are close
and others that are not. Lastly, one of the exciting elements of this collection is the
invited contributions of the much-respected scholars Todd Honma, Anthony Dunbar, and Tonia Sutherland, who are all invested in a similar commitment to social
and racial justice, particularly through LIS; they have written section introductions
that provide context, framing, and analysis of the chapters and root the sections in
a continuation of the work these scholars and many others have been engaged in.

P A RT I : DESTRO Y WHITE SUPREM ACY

The first part, “Destroy White Supremacy,” demonstrates important conceptual understandings and methodological approaches that work toward growing and understanding
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CRT in LIS in ways that challenge and ultimately ruin White Supremacy. This part
forms a strong foundation that illustrates a multidimensional approach and analysis that crosses institutional boundaries and professional duties and responsibilities,
pushing information workers toward understanding and confronting the intersections of race, power, and domination. The authors here interrogate core values of
libraries and librarianship; name and unveil a destructive organizing principle of
society; problematize racialized and gendered labor expectations and realities of the
white-dominated LIS landscape; and fight against colonial information authority
and sharing. This section is introduced by Todd Honma, who wrote one of the foundational racial critiques of LIS, “Trippin’ over the Color Line: The Invisibility of Race
in Library and Information Science.” In his insightful, attentive, and journeying section introduction, Honma urges us to consider the extraordinariness of racism and
uses the title of the section as a liberatory destination to map the chapters’ important
contributions, guiding and teaching us along the way.
The collection opens with Anastasia Chiu, Fobazi M. Ettarh, and Jennifer A. Ferretti’s “Not the Shark, but the Water: How Neutrality and Vocational Awe Intertwine to
Uphold White Supremacy.” The authors focus on CRT themes—racism as ordinary,
critique of liberalism, and whiteness as property—to examine the deeply embedded,
highly problematic values of neutrality and vocational awe and their toxic, necessary
relationship to libraries and librarianship that White Supremacy undergirds. Weaving together professional documents, liberal delusions of libraries’ histories and purposes, current realities of BIPOC library workers and users, and many of the primary
services and spaces of libraries and librarianship, Chiu, Ettarh, and Ferretti show just
how entangled and pervasive the values and concepts have been and still are. Going
further, they challenge us to abandon these intimately connected (and held) destructive values so that we can then move away from this awful mess toward justice.
The next chapter is Myrna E. Morales and Stacie Williams’s “Moving toward
Transformative Librarianship: Naming and Identifying Epistemic Supremacy.” They
introduce the concept of epistemic supremacy and how it constructs, organizes, and
facilitates racial and class domination in society and social institutions. Using CRT’s
storytelling method to center and critique two harmful, powerful figures who have
profoundly influenced information structures, Morales and Williams provide insight
into the workings of epistemic supremacy and libraries’, and librarians’, conformity
to it, with careful attention to knowledge organization and scholarly communications that subjugate BIPOC. True to CRT’s social justice roots, they offer a beautiful shape of praxis to fight this unjust system, which they call “transformative
librarianship.”
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Jennifer Brown, Nicholae Cline (Coharie), and Marisa Méndez-Brady’s chapter,
“Leaning on our Labor: Whiteness and Hierarchies of Power in LIS Work,” interrogates whiteness and diversity work by analyzing institutional documents that define
diversity, equity, and inclusion efforts. Understanding that White Supremacy intricately shapes institutions, the authors highlight the immense weight (and devaluing) placed on BIPOC for this specific type of work and demonstrate that professional
and institutional diversity efforts are a very specific thing—a commodity. By utilizing CRT themes of interest convergence (to show the relationship between race and
power) and racism as normal (in its intentional omission from most diversity documents), and using their critically important counterstories, the authors direct us not
only to understand and confront racialized labor inequities and the very institutions
that (continue to) position us in asymmetrical work relations of power, but also to
interrupt and dream new futures for collective efforts and ways of being.
Closing out part I is “Tribal Critical Race Theory in Zuni Pueblo: Information
Access in a Cautious Community,” by Miranda H. Belarde-Lewis (Zuni/Tlingit) and
Sarah R. Kostelecky (Zuni Pueblo). Writing for, and toward, their home, they share
three projects from their pueblo’s cultural institutions that center Zuni voices and
knowledge and rightfully shift the power of their information to their peoples. The
authors put forward—for the very first time that we are aware of in LIS literature—Tribal
Critical Race Theory (Tribal Crit), a formation of CRT in education that attends to the
specificity of Indigenous peoples and which necessarily positions colonialism as the
central structure of domination. In a very intimate, loving, and generous voice, Belarde-
Lewis and Kostelecky share with us some of their stories to end their chapter and this
section. It is a gift, and as settlers, guests, or visitors, we need to listen carefully and
closely.

P A RT II : ILLUMIN ATE ERASURE

In the second section, “Illuminate Erasure,” the authors challenge the profession and
discipline, demanding a shift of realities and the elimination of racial domination,
through voice and counterstorytelling. From a variety of perspectives, they collectively
approach LIS issues of information access, scholarly communication, and exclusionary
collection development, while also highlighting social justice in collection building
as acts of change and resistance. By exposing oppressive institutional hierarchies and
collections and centering the voices and bodies of communities of color that are experiencing injustice(s), the authors fearlessly disallow our erasure and instead raise us up
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and celebrate one another, while holding people, communities, and LIS accountable.
Anthony W. Dunbar, a foremost CRT and LIS scholar who first introduced CRT to
archives, opens this section with his own counterstory, “The Courage of Character and
Commitment versus the Cowardliness of Comfortable Contentment.” Before turning
to his close description of the chapters, Dunbar, in an analytic, richly illustrative voice,
reflects on his own critical race theorist becoming, examines the racialized social hierarchy of the US, and pushes for utilizing critical race theories in the LIS discipline to
fight White Supremacy and contemporary segregation.
First, in “Counterstoried Spaces and Unknowns: A Queer South Asian Librarian
Dreaming,” Vani Natarajan uses several counterstories from their own life as entry
points into exploring their praxis as a librarian, and by extension, the practices of
libraries in general. They employ three CRT frameworks—community cultural wealth,
intersectionality, and Queer of Color Critique—to analyze those stories and provide
strategies for resistance. Community cultural wealth is a concept by Tara Yosso from
the CRT in education realm, while Queer of Color Critique is a subcategory of CRT
that centers the experiences of queer and trans People of Color (QTPOC). Natarajan
substitutes the word abundance for capital to confront capitalism’s desire for a false
sense of scarcity to bolster competition rather than community. They end by weaving
together the three frameworks to suggest ways to further develop their thinking and,
by extension, the reader’s.
Next, Shaundra Walker uses the counterstory of Ann Allen Shockley, a Black
activist-librarian, to illustrate the importance of special collections in libraries at
HBCUs in her chapter, “Ann Allen Shockley: An Activist-Librarian for Black Special
Collections.” Seen through the lens of CRT, Shockley’s work toward racial justice for
Black communities illustrates the ways in which the profession could further develop
what she and other Black activist-
librarians have already accomplished. Walker
demonstrates through Shockley’s accomplishments that the absence of special collections in HBCUs is a form of erasure that assists in the false stories of white superiority and as a tool of racial domination. Likewise, Sujei Lugo Vázquez highlights the
work of several BIPOC librarians in her chapter, “The Development of US Children’s
Librarianship and Challenging White Dominant Narratives,” to reimagine what children’s librarianship can be when it centers the stories and experiences of BIPOC. She
employs counterstorytelling and revisionist history to explore the permanence of
racism in children’s librarianship through Patricia Hill Collins’s domains of power
framework. Lugo Vázquez shares the counterstories of Augusta Braxston Baker, Pura
T. Belpré, Charlemae Hill Rollins, Effie Lee Morris, and Lotsee Patterson to illustrate
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the social justice work BIPOC librarians have been doing throughout the history of
libraries. Both Walker and Lugo Vázquez illuminate the historical context within
which collections have perpetuated and continue to perpetuate the erasure of BIPOC
stories and knowledge; they retell a necessary remembering of the ancestral library
work of Black, Indigenous, and Afro–Puerto Rican women.
We end the section with Harrison W. Inefuku’s “Relegated to the Margins: Faculty of
Color, the Scholarly Record, and the Necessity of Antiracist Library Disruptions,” where
he interrogates the academic publishing apparatus and the professions—librarianship,
publishing, academy—that shape it, to provide insight into the processes that (re)create racial domination. Grounded in CRT’s racism as ordinary, Inefuku illuminates the
ways in which knowledge in the academy has been constructed and naturalized by
racial power and advances a number of racially just librarian interventions that can
challenge the structural racism inherent in the scholarly communication system.

P A RT III: R A DI CAL COLLE CTIVE IM AGINATIONS TOWARD LI BERATION

The third and final part, “Radical Collective Imaginations toward Liberation,” offers
radical solutions and charts new imaginative directions for structural transformations in LIS that interrupt the large colonial project of White Supremacy. The chapters in this part focus on interventions in the profession’s demographic problem,
challenging dominant Western archive practices, proposing new pedagogical and
mentoring approaches, critically examining the labor practices in academic librarianship and digital humanities, and illustrating a variety of CRT tenets through a
fictional counterstory, in the vein of Derrick Bell’s “The Space Traders.” These chapters put forward the care and love of self and community and the creation of sites of
healing. They move us toward a radical collective imagination of future possibilities
and transformations for the profession and, more importantly, ourselves and our
communities. Beginning this final part of the book with their contribution “Freedom Stories” is Tonia Sutherland, a leading scholar in the intersections of race and
digital and archival studies. In generous, graceful, and alive language, Sutherland
foregrounds the full humanity of the chapters, then traces, with deep understanding,
the nuanced ways the authors engage CRT’s voice tenet in the particular areas of LIS
under examination. With liberation on the horizon, Sutherland sets in motion the
chapters to take flight.
We start this section with Isabel Espinal, April M. Hathcock, and Maria Rios’s
chapter, “Dewhitening Librarianship: A Policy Proposal for Libraries,” in which they
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first put forth a new term, dewhiten, to replace the term diversify, as in “diversifying
the profession,” to make clear that whiteness is being decentered. They then delineate the economic history and policies of the United States to elucidate the structural
inequities surrounding the fact that less than 12 percent of the LIS profession is made
up of BIPOC. To address this issue, the authors present a plan to reallocate parts of
library budgets toward increasing the number of BIPOC in the profession.
In “The Praxis of Relation, Validation, and Motivation: Articulating LIS Collegiality
through a CRT Lens,” Torie Quiñonez, Lalitha Nataraj, and Antonia Olivas gift us a new
model of pedagogy, relationship growing, and critical race/gender praxis incorporating
LatCrit, a relational-cultural mentoring framework, Yosso’s community cultural wealth,
and validation theory, that contest white-dominant ways of being and knowing. They
use personal counterstories as examples of how epistemologies of whiteness work to
isolate and otherize BIPOC. These highly racialized, gendered, and classed experiences
informed and shaped their approach to their teaching, research, and each other.
Anne Cong-Huyen and Kush Patel begin their chapter, “Precarious Labor and Radical Care in Libraries and Digital Humanities,” with an imaginative, deeply hopeful
quote from Leah Lakshmi Piepzna-Samarasinha that shares important new ideas for
building and sustaining relationships, which their chapter takes up. The authors push
us to consider the practices, mechanisms, and conditions of an academic industrial
complex rooted in White Supremacy, through their analysis of academic librarianship
and digital humanities labor that is dependent on division, invisibility, uncertainty,
and harm. In their opposition to this harmful, oppressive labor, Cong-Huyen and Patel
highlight multiple critical movements within digital humanities and librarianship and
put forward justice-focused approaches with radical care at the forefront.
Next, Rachel E. Winston’s moving and engaging chapter, “Praxis for the People:
Critical Race Theory and Archival Practice,” directs us to consider—again, for the first
time, to our knowledge, in archival and LIS scholarship—critical race praxis (CRP), a
branch of CRT, in archival work. Responding to and extending both critical archives
studies and CRT, Winston advances a CRP framework, consisting of five related yet
independent elements—Disruptive, Responsive, Actionable, Informed, and Caring—
that pushes toward relational and structural shifts in archives, which are critically
necessary to change the relationship between race and power.
“‘Getting InFLOmation’: A Critical Race Theory Tale from the School Library,” by
Kafi Kumasi, closes this part and is the final chapter before the collection ends with a
contribution from us. Kumasi displays CRT’s imaginative underpinnings by offering
a fictional story that centers the always already rich, deep, and nuanced information
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worlds of a Black family, community, and a Black male youth in an unnamed, contemporary US city and high school library. Kumasi presents a wide range of connected information formats—Black Twitter, text messages, college acceptance letters, conversations
with family and friends—in the reality of her main character, Jamar. Through Jamar’s
understanding of CRT’s whiteness as property and interest convergence concepts, college admissions, K–12 schooling enrollments, and Black-white relations are critiqued.
We hope that in reading this collection of some of the leading LIS scholars and
practitioners utilizing CRT to reconstruct the field and profession, you too feel
inspired, activated, and emboldened to engage with CRT in a transformative way.
We challenge you.
NOTES

1. Throughout the introduction and conclusion chapters, we intentionally use library and information studies, rather than library and information science, to move away from the idea that
this discipline is scientific in any way. Science as a term is often used to imply that the thing we
are talking about is neutral and objective when in reality it reflects the same racial hierarchy and
structures of oppression that exist in the US nation-state. Contributors to this collection may still
use library and information science as that is what the field is most commonly known as.
2. Throughout the introduction and conclusion chapters, we also intentionally use the term
Black, Indigenous, and People of Color (BIPOC) not to rank oppressions but to call out the specific realities that exist for this group in the country now known as the United States.
3. “Color blindness” is intentionally enclosed in quotation marks to highlight the ableist nature
of the term. Though the term is commonly used and has a long, significant tradition in Critical
Race Theory scholarship, we believe it is necessary to move with DisCrit scholars who direct
us toward the term color evasiveness, “which both refuses to position people who are blind as
embodying deficit and recognizes the active evasion involved in people’s refusing to discuss race
in the face of racial inequities” (Annamma, Connor, and Ferri 2016, 6).
4. April Hathcock defines whiteness beyond its connection to individuals and racial identity and
directs us to understand whiteness as not only “the socio-cultural differential of power and privilege that results from categories of race and ethnicity … [but] also … a marker for the privilege and
power that acts to reinforce itself through hegemonic cultural practice that excludes all who are
different” (2015, para. 3).
5. We capitalize White Supremacy throughout the book in order to call attention to its dominance and power, as it is often purposely hidden from view.
6. Here, we do not distinguish between BIPOC and POC because the leading scholars describing
their own history do not do so and because it provides an example of how language around race
continues to shift.
7. The late Bell is also recognized as one of CRT’s leading intellectual figures. In a serendipitous
closing of the loop, half of this introduction was written and revised one block from the Harvard
Law School campus.
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8. A challenged and still-evolving term, Latinx is used in the introduction and conclusion intentionally and politically to contest hetero/homonormativity and patriarchy, gesture our committed solidarity to queer, trans, lesbian, and gay justice movements, and imagine gender, sexuality,
and subjectivity beyond binaries, boundaries, and borders.
9. Throughout this piece, and especially in this section, we default to the singular “they” in an
effort to not misgender individuals.
10. As mentioned earlier in this introduction, the wonderfully thought-provoking 2017 article
“On ‘Diversity’ as Anti-Racism in Library Information Studies: A Critique,” by David James Hudson,
incisively analyzes this phenomenon.
11. Building on the incredible work of the movement Cite Black Women, from here and
throughout the rest of this section, when analyzing and describing singly authored and coauthored scholarship, we deliberately write out the full names of Black scholars as a way to honor,
value, and elevate the intellectual contributions of Black thought.
12. It should be noted that the scholarship of critical, radical librarian Sanford Berman engaged
CRT concepts, especially racial bias in the Library of Congress Subject Headings, long before the
official emergence of the CRT movement.
13. This would turn out to be an important moment in the evolution of CRT in LIS scholarship,
because it marked the beginning of CRT’s presence in that particular area of librarianship, which,
to date, has been the most prolific.
14. Transitional books are categorized as literature that moves children from an early reader stage
to an independent one, which often takes place around the second or third grade.
15. Throughout the introduction, we use the term folx, rather than folks, as a gender-neutral term.
16. Though the term was introduced earlier, the intentional effort to organize scholars writing
under this description took form in this issue.
17. Some of these efforts by mostly BIPOC that require mention include the edited collections
Pushing the Margins: Women of Color and Intersectionality in LIS (2018); In Our Own Voices, Redux:
The Faces of Librarianship Today (2018); Asian American Librarians and Library Services: Activism,
Collaborations, and Strategies (2017); a Collection Management special issue, “Sharing Knowledge
and Smashing Stereotypes: Representing Native American, First Nation, and Indigenous Realities
in Library Collections” (2017); the Library Trends special issue “Race and Ethnicity in Library and
Information Science: An Update” (2018); the Journal of Radical Librarianship special issue “Race
and Power in Library and Information Studies” (2019); a special issue of Archival Science, “‘To Go
Beyond’: Towards a Decolonial Archival Praxis” (2019); and the Journal of Education for Library &
Information Science special issue “A Critical Dialogue: Faculty of Color in Library and Information
Science” (2019).
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